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Abstract 
This literature review explores the many ways in which a social constructivist model of 
learning and teaching ŵaǇ eŶhaŶĐe studeŶts͛ ŵotiǀatioŶ to leaƌŶ a seĐoŶd laŶguage ;LϮͿ. 
Socio-psychological perspectives and research methodologies are considered, alongside the 
integrative/instrumental orientations of motivation and the social constructivist nature of L2 
learning. 
 
Paper 
If, as Abbas et al. suggest, ͚ŵotiǀatioŶ is the ͞ŶegleĐted heaƌt͟ of ouƌ uŶdeƌstaŶdiŶg of hoǁ 
to desigŶ leaƌŶiŶg aŶd teaĐhiŶg͛ ;ϮϬϭϮ:ϭϱͿ, the ƌole of the Modern Foreign Languages (MFL) 
practitioner and researcher is to expound and act upon the true motives of our language 
learners. In an oft-paradoxical field of study however, such a task is at best problematic, at 
worst, unattainable. The ŶotioŶ that ŵotiǀatioŶ is ͚the ŵajoƌ foƌĐe determining success in L2 
[second language] leaƌŶiŶg͛ ;Ellis, ϮϬϬϴ:ϳϱͿ lies iŶ staƌk teŶsioŶ ǁith the ƌealitǇ that 
͚ŵotiǀatioŶ foƌ LϮ leaƌŶiŶg iŶ EŶglaŶd, paƌtiĐulaƌlǇ aŵoŶg ǇouŶg adolesĐeŶts, is loǁ͛ ;Eƌleƌ & 
Macaro, 2011:496). This striking incongruity between the importance of motivation for 
language learning and its conspicuous absence among students in the UK renders research 
into motivational constructs all the more pertinent. While this literature review will 
iŶǀestigate the sǇŶeƌgies ďetǁeeŶ studeŶts͛ L2 motivation and a social constructivist model 
of learning, we must primarily ascertain why L2 motivation, particularly within the British 
context, is in such short supply.  
 
In recent years, apathy has arguably become a prominent hallmark of MFL learning in the UK. 
Myriad reasons have contributed to the steady decline of language learning among British 
students, most notably the change in statutory requirements of MFL provision. The removal 
of ĐoŵpulsoƌǇ laŶguages at K“ϰ has ƌesulted iŶ ͚a major decline in GCSE MFL uptake, with 40% 
of Yeaƌ ϭϭ pupils iŶ ϮϬϭϭ takiŶg aŶ MFL Đoŵpaƌed to ϳϴ% iŶ ϮϬϬϭ͛ ;Malpass: ϮϬϭϰ:ϯͿ. The 
collateral damage has been extensive. The ͚fƌeefall͛ iŶ pupils studǇiŶg laŶguages to A-Level, 
with numbers almost halving in a decade (Paton, 20ϭϯͿ, the ͚closure of some university MFL 
depaƌtŵeŶts͛ ;Malpass, ϮͿ aŶd the ǀiĐious ĐǇĐle of ͚Ŷo post-16 pupils, so no graduates, so no 
teaĐheƌs͛ ;“ǁaƌďƌiĐk, ϮϬϬϮ:12) constitute some of the implications of a diminished MFL 
presence at KS4 level.  
 
Aside from policy changes, L2 motivation remains low for multiple other reasons. The 
ĐogŶitiǀe deŵaŶds of seĐoŶd laŶguage aĐƋuisitioŶ, foƌ eǆaŵple, ĐaŶ stifle studeŶts͛ 
motivation. This is particularly true given that, as Pachler et al. oďseƌǀe, ͚the disĐƌepancy 
between the chronological age and the linguistic age of pupils makes it very difficult if not 
frustrating to address theiƌ speĐifiĐ iŶteƌests͛ ;ϮϬϬϵ:ϭϮϯͿ. MFL͛s loŶgstaŶdiŶg ƌeputatioŶ as 
͚the ŵost disƌuptiǀe suďjeĐt oŶ the ĐuƌƌiĐuluŵ͛ ;MaĐaƌo, ϮϬϬϴ:105) by dint of its cognitive 
challenge, has also contributed to a lack of L2 motivation in the UK. More concerning still, the 
ubiquity of English as the lingua franca has led to an acute indifference towards languages 
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education. This lack of interest is then exacerbated by ͚wider societal attitudes which 
uŶdeƌǀalue laŶguage leaƌŶiŶg͛ ;CfBT, ϮϬϭϯ:ϴϬͿ, iŶĐludiŶg aŶ aŶti-immigration discourse which 
infiltrates parts of the media and national politics.  
 
The severity of the situation, as evidenced by the aforementioned statistics, has led me to 
ĐoŶsideƌ ǁhetheƌ diffeƌeŶt ŵodels of leaƌŶiŶg ĐaŶ seƌǀe to iŶĐƌease studeŶts͛ LϮ ŵotiǀatioŶ. 
Given that, over the past decades, many schools have adopted an increasingly collaborative 
approach to MFL teaching with the dual aim of dovetailing with research on ͚ĐoŵŵuŶiĐatiǀe 
laŶguage teaĐhiŶg͛ ;CLTͿ aŶd eŶhaŶĐiŶg studeŶts͛ ŵotiǀatioŶ, I have developed the following 
two research questions as the nexus of this critical study: 
 
1) What motivates adolescent language learners? 
2) Does a soĐial ĐoŶstƌuĐtiǀist ŵodel of leaƌŶiŶg iŶflueŶĐe studeŶts͛ LϮ ŵotiǀatioŶ? 
 
In this vein, what follows will examine the relationship between L2 motivation and a social 
constructivist model of learning and teaching. Our first task is to define the teƌŵs ͚ŵotiǀatioŶ͛ 
aŶd ͚soĐial ĐoŶstƌuĐtiǀisŵ͛. IŶ its ďƌoadest seŶse, DöƌŶǇei & Skehan define motivation as that 
ǁhiĐh is ͚ƌespoŶsiďle foƌ ǁhǇ people deĐide to do soŵethiŶg, hoǁ loŶg theǇ aƌe ǁilliŶg to 
sustain the activity, and how hard they are going to puƌsue it͛ ;ϮϬϬϯ:614). In the context of 
seĐoŶd laŶguage aĐƋuisitioŶ, ŵotiǀatioŶ ͚ƌeƋuiƌes the leaƌŶeƌ to displaǇ a ĐoŵďiŶatioŶ of 
effoƌt, desiƌe to leaƌŶ the laŶguage, aŶd affeĐt oƌ attitude toǁaƌds leaƌŶiŶg the laŶguage͛ 
(Hicks, 2008:17). I hypothesise that L2 motivation can be raised through a social constructivist 
model of learning and teaching. Espoused by Vygotsky, social constructivism emphasises the 
iŵpoƌtaŶĐe of soĐial ĐoŶteǆt, giǀeŶ that ͚leaƌŶeƌ ĐoŶstƌuĐtioŶ of kŶoǁledge is the pƌoduĐt of 
social iŶteƌaĐtioŶ, iŶteƌpƌetatioŶ aŶd uŶdeƌstaŶdiŶg͛ ;VǇgotskǇ, ϭϵϲϮͿ. 
 
This review will be limited to literature emerging fƌoŵ GaƌdŶeƌ͛s soĐio-educational theory, as 
opposed to cognitive-situated or process-orientated approaches. 1  The rationale for this 
choice is that GaƌdŶeƌ͛s soĐio-educational theory aligns most naturally with the social 
constructivist model of learning. Rather than exploring motivational issues through a 
neurobiological lens, the focus will be on pedagogic literature. While motivation is by no 
means the raison d’être of foreign language learning, it certainly acts as its most potent 
catalyst. By undeƌstaŶdiŶg studeŶts͛ ŵotiǀes, MFL eduĐatoƌs are able to engage their 
curiosity, develop their passion for languages and ultimately, enable them to discover the 
immense value of a multilingual Britain.  
 
Socio-psychological perspectives of motivation 
Before critically examining the pressing themes within the L2 motivation discourse, we will 
first consider its genesis and evolution along with its primary research methodologies. 
Although in its embryonic stages, the study of motivation in L2 learning arguably emerged 
ǁith GaƌdŶeƌ aŶd Laŵďeƌt͛s studǇ iŶto ͚MotiǀatioŶal ǀaƌiaďles iŶ seĐoŶd laŶguage aĐƋuisitioŶ͛ 
in 1959, which paved the way for a decade-loŶg eǆploƌatoƌǇ ǁoƌk eŶtitled ͚Attitudes aŶd 
motivation in second-laŶguage leaƌŶiŶg͛ ;GaƌdŶeƌ & Lambert, 1972). This work was 
fouŶdatioŶal to GaƌdŶeƌ͛s soĐio-educational model (1985), which underpins much of the 
motivation research produced over the last four decades and is situated in the bilingual 
ĐoŶteǆt of CaŶada. GaƌdŶeƌ aŶd Laŵďeƌt͛s ǁoƌk posits that ͚the suĐĐessful leaƌŶeƌ of a seĐoŶd 
language must be psychologically prepared to adopt various aspects of behaviour which 
characterise members of another linguistic-Đultuƌal gƌoup͛ ;ϭϵϳϮ:ϯͿ.  
                                                        
1 For cognitive-situated ǁoƌks ƌefeƌ to DeĐi aŶd ‘ǇaŶ͛s “elf DeteƌŵiŶatioŶ theoƌǇ ;ϭϵϴϱͿ oƌ 
WeiŶeƌ͛s attƌiďutioŶ theoƌǇ ;ϮϬϬϯͿ. Foƌ pƌoĐess-orientated research, see Dornyei (2005) 
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Sociocultural theory is an ideal bedfellow of social constructivism because it posits that 
Đlassƌooŵ ŵotiǀatioŶ is ͚affeĐted ďǇ the eŶǀiƌoŶŵeŶt iŶ the Đlass, the Ŷatuƌe of the Đouƌse 
and the curriculum, characteristics of the teacher and the very scholastic nature of the 
studeŶt͛ ;GaƌdŶeƌ: ϮϬϭϬ:ϭϬͿ. This holistiĐ appƌoaĐh takes iŶto ĐoŶsideƌatioŶ the soĐial ŵake-
up of the classroom in a way that is negated by more individualistic motivational theories. In 
the more recent history of socio-psychological L2 motivation research, Noels has been 
concerned with perceptions of competence and autonomy as integral to motivation for L2 
leaƌŶiŶg ;ϮϬϬϭͿ, ǁhile DöƌŶǇei͛s foĐus has ďeeŶ pƌiŵaƌilǇ oŶ justifying the impact of 
instrumental, rather than integrative, motives by developing a process model of L2 motivation 
(2005).  
 
Research methodologies 
With regard to research methodologies, DöƌŶǇei aŶd “Đhŵidt͛s ;eds.Ϳ ǀoluŵe offers a 
͚ƌepƌeseŶtatiǀe Đƌoss-seĐtioŶ of ĐuƌƌeŶt thiŶkiŶg oŶ LϮ ŵotiǀatioŶ͛ ;ϮϬϬϭ:pƌefaĐeͿ aŶd giǀes 
credence to qualitative rather than purely quantitative research approaches. Striking an 
appropriate balance between the two appears to be a recurring issue within the oeuvre of L2 
motivation. While Tremblay & Gardner claim that Crooks & Schmidt (1991) and Oxford & 
Shearin (1994) propose new motivational theories but without the requisite empirical 
evidence (1995:505), Ushioda believes the balance should swing in the opposite direction. 
Ushioda critques the perennial reliance of quantitative methods within L2 motivation research 
ďǇ suggestiŶg that ͚iŶ puƌsuiŶg ƌule-governed patterns linking cognition, motivation and 
behavior, such research depersonalises leaƌŶeƌs͛ ;ϮϬϭϭ:ϭϮͿ. IŶstead, she Đalls foƌ a ͚peƌsoŶ-in-
ĐoŶteǆt ƌelatioŶal ǀieǁ͛ ;Usioda, ϮϬϬϵͿ ǁheƌeďǇ the leaƌŶeƌ͛s uŶiƋue ideŶtitǇ, iŶ its ŵost 
holistic sense, shapes the motivational strategies employed by the teacher and the 
methodologies of the researcher. Despite the blurred battle lines between quantitative and 
Ƌualitatiǀe appƌoaĐhes, aĐĐoƌdiŶg to BƌoadǇ, LϮ ŵotiǀatioŶ ƌeseaƌĐh iŶĐƌeasiŶglǇ ͚reflects the 
realities of classroom-ďased foƌeigŶ laŶguage teaĐhiŶg͛ ;ϮϬϬϱ:ϳϯͿ, aŶ auspiĐious sigŶ foƌ 
practitioners and researchers alike. It is important to take into consideration, however, that 
much of the research carried out, and referred to in this review, has been undertaken in EFL 
(English as a Foreign Language) or SLA settings rather than a school-based context. As such, 
the findings, while still applicable, must be tempered by an acknowledgement that these 
contexts can be markedly different.    
 
The Integrative/instrumental binary 
A major theme in the literature on L2 motivation is the interplay between two separate – 
though not necessarily distinct – oƌieŶtatioŶs of ŵotiǀatioŶ ĐoiŶed ďǇ GaƌdŶeƌ: ͚iŶtegƌatiǀe͛ 
aŶd ͚iŶstƌuŵeŶtal͛ ;GaƌdŶeƌ & Laŵďeƌt, ϭϵϳϮͿ. The foƌŵeƌ, iŶtegƌatiǀe ŵotiǀatioŶ, is defiŶed 
as ͚a high leǀel of dƌiǀe oŶ the paƌt of the iŶdiǀidual to acquire the language of a valued 
second-laŶguage ĐoŵŵuŶitǇ iŶ oƌdeƌ to faĐilitate ĐoŵŵuŶiĐatioŶ ǁith that gƌoup͟ ;GaƌdŶeƌ 
et al., 1976:199). The latter, instrumental motivation, is concerned with the utilitarian 
purposes of language learning, that is, the ͚pƌagŵatiĐ ĐoŶseƋueŶĐes of LϮ leaƌŶiŶg͛ ;Noels, 
2001:108). The Encyclopedia of Bilingualism and Bilingual Education provides a 
ĐoŵpƌeheŶsiǀe list of possiďle iŶstƌuŵeŶtal ŵotiǀes, iŶĐludiŶg: ͚to gaiŶ soĐial ƌeĐogŶitioŶ aŶd 
status, economic openings and advantages, ... to find a job or earn money, further career 
prospects, pass examinations, help fulfil the demands of their job, or assist their children in 
bi-liŶgual sĐhooliŶg͛ ;ϭϵϵϴ:ϲϱϭͿ. MaŶǇ of these ŵotiǀes ĐaŶ ďe attƌiďuted to leaƌŶeƌs of MFL 
in secondary school, although some are certainly more apt for adult learners.   
 
The confluence of integrative and instrumental orientations lies at the core of the literature 
under consideration, and has been the source of much contention among its respective 
schools of thought. Some argue, however, that it is too reductionistic – and too impractical – 
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to pit integrative orientations as an intrinsic motivation, against instrumental orientations, its 
extrinsic counterpart. Instead, it could be argued that the two work in symbiosis and are 
theƌefoƌe ͚Ŷot paƌallel ĐoŶstƌuĐts͛ ;Noels, ϮϬϬϭ:ϭϭϰͿ ďut ƌatheƌ ͚ŵutuallǇ iŶĐlusiǀe͛ ;Aďďas, 
2012:11). The efficacy of the two orientations is largely dependent on the learning context. In 
SLA, integrativeness is a more effectiǀe ŵotiǀe as it seƌǀes the ͚soĐial fuŶĐtioŶs͛ ;Littleǁood, 
ϭϵϴϰ:ϯͿ of the seĐoŶd laŶguage. Chief aŵoŶg these fuŶĐtioŶs is the leaƌŶeƌ͛s desiƌe ͚to leaƌŶ 
a laŶguage to iŶtegƌate suĐĐessfullǇ iŶto the taƌget laŶguage ĐoŵŵuŶitǇ͛ ;Aďďas et al., 
ϮϬϭϮ:ϭϭͿ. Yu͛s empirical study (2010) into second language learners in China concludes that 
integrative motivation plays a significant role in successful socio-cultural adaptation. In an 
MFL settiŶg, hoǁeǀeƌ, ǁheƌe studeŶts ͚haǀe Ŷot had eŶough ĐoŶtaĐt ǁith the taƌget language 
ĐoŵŵuŶitǇ to foƌŵ attitudes aďout theŵ͛ ;DöƌŶǇei, ϭϵϵϬ: ϲϵͿ, iŶstƌuŵeŶtal ŵotiǀes foƌ 
language learning may come to the fore.  
 
In like manner, Usioda argues that the concept of integrative motivation has lost its 
eǆplaŶatoƌǇ poǁeƌ ǁheŶ ͚theƌe is Ŷo ĐleaƌlǇ defiŶed taƌget laŶguage ĐoŵŵuŶitǇ͛ aŶd ǁheŶ 
͚phǇsiĐal geogƌaphiĐal ďouŶdaƌies sepaƌatiŶg ĐoŵŵuŶities of laŶguage useƌs ďeĐoŵe 
dissolǀed iŶ the ǁoƌld of ĐǇďeƌspaĐe aŶd oŶliŶe ĐoŵŵuŶiĐatioŶ Ŷetǁoƌks͛ ;ϮϬϭϭ:ϭϵϵͿ.  OŶ the 
contrary, the Internet, if used correctly, can afford students with interminable opportunities 
to eǆploƌe ͚taƌget laŶguage͛ Đultuƌes, ǁhiĐh Đould seƌǀe to stiŵulate ĐuƌiositǇ aŶd alloǁ foƌ a 
more authentic, and realistic, integrativeness. An instrumental orientation is equally fallible, 
criticised for its superficiality; instrumental motives arguably view language learning as a 
means to an end. As I have experienced in my own school, students may be willing to learn a 
language if they can see its concomitant benefits, however this type of motivational 
orientation seems less likely to stir a longstanding love of languages. Dörnyei also concedes 
that ͚foƌ laŶguage leaƌŶeƌs ǁhose ŵotheƌ toŶgue is EŶglish, iŶstƌuŵeŶtal ŵotiǀes ŵaǇ ďe less 
important because they can get along with English iŶ ŵost situatioŶs͛ ;DoƌŶǇei, ϭϵϵϬ: ϳϬͿ.  
 
Despite myriad criticisms brought against both integrative and instrumental orientations the 
ƌeseaƌĐh ĐleaƌlǇ suggests that ͚iŶtegƌatiǀeŶess͛ is ŵoƌe esseŶtial thaŶ ͚iŶstƌuŵeŶtalitǇ͛ foƌ 
lasting language learning (Yu & Downing, 2012; Noels, 2001) regardless of the learning 
context. Even Dörnyei, generally considered a champion of instrumental orientation, 
ĐoŶĐedes that iŶ oƌdeƌ ͚to ͞ƌeallǇ leaƌŶ͟ the taƌget laŶguage oŶe has to ďe integratively 
ŵotiǀated͛ ;ϭϵϵ0:70). What is important is perhaps not actual integration, but rather a feeling 
of eŵpathǇ oƌ ĐoŵŵoŶalitǇ ǁith Ŷatiǀe speakeƌs. IŶ a siŵilaƌ ǀeiŶ, Yu aŶd DoǁŶiŶg͛s eŵpiƌiĐal 
study, which investigates the motivation of international students learning Chinese in China, 
adǀoĐates ͞iŶtegƌatiǀeŶess͟ as the oǀeƌaƌĐhiŶg oƌieŶtatioŶ foƌ LϮ leaƌŶiŶg ďeĐause 
͚psǇĐhologiĐal iŶtegƌatioŶ is ŵoƌe likelǇ to sustaiŶ iŶteƌest aŶd fuel the desiƌe to leaƌŶ the 
laŶguage foƌ loŶgeƌ peƌiods of tiŵe͛ ;ϮϬϭϮ: ϰϱϵͿ. ApplǇiŶg suĐh findings to classroom-based 
context can be problematic, as we have seen with other FLL-based studies, because the 
necessity of, or desire for, integration is far less immediate for British teenagers. 
 
Social Constructivism and motivation 
Given the inherently communicative nature of language learning, as manifested in the WTC 
body of research, there exists a strong affinity between motivation and the social 
constructivist model of learning. Social constructivism, pioneered by Piaget and Vygotsky, 
posits that ͚effeĐtiǀe aŶd lastiŶg leaƌŶiŶg takes plaĐe foƌ the iŶdiǀidual ǁheŶ eŶgaged iŶ soĐial 
aĐtiǀitǇ͛ ;PƌitĐhaƌd & Woodǁaƌd, ϮϬϭϯͿ. LaŶguage leaƌŶeƌs theƌefoƌe Đo-construct knowledge 
through social exchanges. As the central tenet of Macintyre et al.͛s studǇ is that 
iŶtegƌatiǀeŶess, as a ŵotiǀatioŶal ĐoŶstƌuĐt, ƌelies oŶ ͚the ƌelatioŶship ǁith ŵeŵďeƌs of 
aŶotheƌ laŶguage gƌoup͛ ;ϮϬϬϵ:ϰϰͿ, theƌe is aŶ uŶdeŶiaďle liŶk ďetǁeeŶ soĐial iŶteƌaĐtioŶ aŶd 
a leaƌŶeƌ͛s iŶtegƌatiǀe ŵotiǀatioŶ. Although the integrative orientation is not explicitly a 
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desiƌe to leaƌŶ the laŶguage ďut ƌatheƌ to iŶtegƌate iŶto the ͚taƌget laŶguage͛ ĐoŵŵuŶitǇ, a 
probable result of an integrative motivation is an inclination to acquire more language for the 
purposes of social interaction and immersion into the TL culture. This idea chimes with 
BƌuŶeƌ͛s ŶotioŶ that ͚laŶguage is aĐƋuiƌed Ŷot iŶ the ƌole of speĐtatoƌ ďut thƌough use͛ 
;BƌuŶeƌ, ϭϵϵϬͿ; studeŶts͛ ŵotiǀatioŶ ŵust ďe diƌeĐted toǁaƌds a desiƌe to ĐoŵŵuŶiĐate, 
which in turn, leads to effective language acquisition. In this vein, classroom dynamics and the 
leaƌŶiŶg eŶǀiƌoŶŵeŶt plaǇ a hugelǇ sigŶifiĐaŶt ƌole iŶ ƌaisiŶg oƌ ƌeduĐiŶg studeŶts͛ LϮ 
motivation.  
 
Before further exploring the iŶteƌplaǇ ďetǁeeŶ studeŶts͛ ŵotiǀatioŶ aŶd a soĐial 
constructivist model, it is essential to decipher the characteristics of a social constructivist 
MFL classroom. Firstly, maximum exposure to the target language, both through the medium 
of the teacheƌ aŶd peeƌs, is ͚crucial for acquisition of basic knowledge and skills required for 
effective secoŶd laŶguage use͛ ;CaŶale, ϭϵϴϯ). Additionally, a skills-based approach enables 
learners to develop communicative strategies, unlike a knowledge-based approach, which 
does ͚Ŷot seeŵ to ďe suffiĐieŶt iŶ pƌepaƌiŶg leaƌŶeƌs to use the seĐoŶd laŶguage ǁell iŶ 
autheŶtiĐ situatioŶs͛ ;CaŶale, ϭϵϴϯͿ. FiŶallǇ, aŶd ŵost ĐƌuĐiallǇ, soĐial ĐoŶstƌuĐtiǀist 
classrooms must afford learners the opportunity to undertake cooperative learning tasks. 
While social constructivism is an understanding of how we learn, cooperative – sometimes 
ƌefeƌƌed to as ͚Đollaďoƌatiǀe͛ – learning is the practical outworking of the theory. As Oxford 
asseƌts: ͚“oĐial ĐoŶstƌuĐtiǀisŵ is the fouŶdatioŶ foƌ Đollaďoƌatiǀe leaƌŶiŶg iŶ the LϮ Đlassƌooŵ͛ 
(Oxford, 1997:449).  
 
The question remains, what are the effects of a social constructivist learning setting on 
studeŶts͛ LϮ ŵotiǀatioŶ? DöƌŶǇei suggests that ͚Đoopeƌatiǀe leaƌŶiŶg ;CLͿ teŶds to pƌoduĐe a 
group stƌuĐtuƌe aŶd a ŵotiǀatioŶal ďasis that pƌoǀide eǆĐelleŶt ĐoŶditioŶs foƌ LϮ leaƌŶiŶg͛ 
(1997:491). Ning & HoƌŶďǇ͛s ƌeĐeŶt papeƌ, eǆploƌiŶg the sǇŶeƌgies ďetǁeeŶ CL aŶd ŵotiǀatioŶ 
for tertiary learners of English in North China, draws similar conclusions by stating that a CL 
appƌoaĐh ǁas ͚supeƌioƌ to tƌaditioŶal iŶstƌuĐtioŶ iŶ eŶhaŶĐiŶg leaƌŶeƌs͛ iŶtƌiŶsiĐ ŵotiǀatioŶ͛ 
;ϮϬϭϰ:ϭϭϴͿ. DöƌŶǇei͛s ǁoƌk also provides some excellent insights into the interplay between 
the way students learn and their attitudinal dispositioŶ, highlightiŶg the ͚ĐoŶsisteŶtlǇ 
favourable impact of CL on L2-ƌelated attitudes aŶd ŵotiǀatioŶ͛ ;ϭϵϵϳ:ϰϵϬͿ. DöƌŶǇei pƌeseŶts 
ŵultiple ƌeasoŶs foƌ the ĐoƌƌelatioŶ ďetǁeeŶ ŵotiǀatioŶ aŶd ĐollaďoƌatioŶ, iŶĐludiŶg ͚a seŶse 
of obligation or moral responsiďilitǇ͛, the faĐt that ͚the gƌoup͛s goal-orientated norms have a 
stƌoŶg iŶflueŶĐe oŶ the iŶdiǀidual͛, aŶd that ͚positiǀe ƌelatioŶs ŵake the leaƌŶiŶg eǆpeƌieŶĐe 
ŵoƌe eŶjoǇaďle͛ ;ϭϵϵϳ:ϰϴϴͿ. Moƌe speĐifiĐallǇ still, “laǀiŶ suggests that CL eŶhaŶĐes studeŶts͛ 
ŵotiǀatioŶ thƌough ͚iŵpƌoǀeŵeŶts iŶ self-esteem, peer relations, pro-academic norms, and 
the seŶse of ďeloŶgiŶg͛ ;2000). In a much-needed bid to enhance student motivation in recent 
years, MFL departments have begun to embrace social constructivist educational reforms into 
their pedagogic practices.  
 
Given that ͚effeĐtiǀe aŶd lastiŶg leaƌŶiŶg takes plaĐe foƌ the iŶdiǀidual ǁheŶ eŶgaged iŶ soĐial 
aĐtiǀitǇ͛ ;PƌitĐhaƌd & Woodǁaƌd, ϮϬϭϯͿ, a Đollaďoƌatiǀe MFL Đlassƌooŵ that seeks to ƌaise 
studeŶts͛ motivation is a challenging yet worthy aspiration for the language teacher. The first 
step, aĐĐoƌdiŶg to DöƌŶǇei et al.͛s fouƌ pƌiŶĐiples foƌ iŵpƌoǀiŶg LϮ ŵotiǀatioŶ, is to Đƌeate ͚the 
ďasiĐ ŵotiǀatioŶal ĐoŶditioŶs͛ ;2003:24). Based on the existing literature, I believe that 
creating a learning environment in which learners are not only willing but eager to 
communicate, and where L2 production is normative, will inevitably lead to higher levels of 
motivation among students and greater participation in language learning. Such a classroom 
is socially constructivist in nature working from the premise that social interaction enables the 
construction of knowledge. In order to reverse the current trend of students opting out of 
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languages, researchers and teachers need to decipher the true motives of adolescent learners 
and adapt L2 pedagogy accordingly.  
 
Although many studies have investigated the validity of motivational strategies in MFL, few 
haǀe iŶǀestigated the effeĐt of diffeƌeŶt leaƌŶiŶg ŵodels oŶ leaƌŶeƌs͛ motivation. As such, I 
have identified 3 potential areas for further research, which could enrich the L2 field, and 
ultiŵatelǇ, eŶhaŶĐe studeŶts͛ ŵotiǀatioŶ to leaƌŶ a foƌeigŶ laŶguage. FiƌstlǇ, theƌe is sĐope to 
investigate whether a social constructivist learning environment is more motivating for boys 
or girls. Secondly, more research is needed to determine and compare the effects of other 
leaƌŶiŶg ŵodels oŶ studeŶts͛ ŵotiǀatioŶ. ThiƌdlǇ, aŶd fiŶallǇ, futuƌe ƌeseaƌĐh Đould – and 
should – explore the differences between metaphorical and actual integration with the target 
language community, and the implications on L2 motivation. This would involve comparing 
the motivation of students who had first-hand experience of native speakers with those who 
did not.  
 
ClaǆtoŶ defiŶes the hallŵaƌk of a ŵotiǀated studeŶt as a ͚ǁilliŶgŶess to peƌsist iŶtelligeŶtlǇ iŶ 
the faĐe of diffiĐultǇ͛ ;ϮϬϬϵ:ϭϳϵͿ. “uĐh teŶaĐitǇ is ƌeƋuiƌed ǁithiŶ the field of LϮ ŵotiǀatioŶ to 
ensure that researchers and teachers alike are not only aware of the challenges posed by 
motivation – or lack thereof - but are equipped to address them in a compelling way, for the 
sake of L2 learners. Convincing the public, politicians and most importantly, the young 
learners under our supervision, of the unequivocal benefits of L2 acquisition – both from an 
integrative and instrumental standpoint – is the essential first step in raising motivation and 
raising the profile of languages in the UK.  
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